Intentional Learning:
A Process for Learning to Learn in the
Accounting Curriculum

1.1 Accounting Professionals for the Future

Future accounts will need to be as proficient in communication skills as they are with numbers, as
comfortable in a committee as they are with a calculator, as ready to learn and apply a new theory as
they are to interpret an old rule. The Bedford Report, the "Perspectives" paper, and the AECC all
stress that future accounting professionals will need to learn more than technical accounting
knowledge usually emphasized in accounting education. We review here some lists of expanded
competencies that will be required and suggest their relationship to the focus on learning to learn in
the new accounting curriculum.

In its first position paper, the AECC included a composite profile of the capabilities needed by
accounting graduates. These included the following eight categories (see Appendix B for the detailed
profile).

General Knowledge

Intellectual Skills

Interpersonal Skills

Communication Skills

Organizational and Business Knowledge
Accounting Knowledge

Accounting Skills

Personal Capacities and Attitudes
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Learning to learn is implied but not specifically listed in the profile. Creative thinking, energy,
motivation, and a commitment to lifelong learning are among the nine characteristics listed under
Personal Capacities and Attitudes. The list of Intellectual Skills includes other characteristics that
contribute to a graduate's ability to continue learning. The composite profile includes a wide range of
knowledge, interests, skills, and characteristics that both include and require continuing involvement
in learning.

A similar list of capabilities needed for the practice of accountancy was compiled by accounting
faculty at Brigham Young University (BYU). As part of their curriculum reform effort, BYE faculty
identified a set of 27 expanded competencies needed by future accounting professionals. These
competencies are listed in abbreviated form in figure 1.1 (Deppe et al., 1991).



Of the 27 competencies, only four are related to direct knowledge of accounting and only three more
are related to a study of the business environment. Lifelong learning is presented here as a
professional competency, but the ability to continue learning is also inherent in several of the other
competencies. Many of the competencies could be gained in general education or accounting
experience, but if accounting students are to take them seriously and develop them adequately,
these competencies need also to be included in the accounting curriculum.




BYU faculty surveyed practicing accountants to learn if, where, and in what degree they had
developed each competency: precollege, undergraduate program, graduate program, after college
employment or not developed. The respondents were all accounting professionals who had
graduated within the past five years. Both masters and bachelors graduates indicated that the
majority of the competencies had been developed during employment. Only competency 13,
Understanding the Fundamentals of Accounting, Auditing, and Tax, was indicated by both groups as
primarily developed during college. On ethical values and motivation for lifelong learning, about
one-third of both groups indicated the competency had been developed during precollege years. The
study sample included graduates of 158 colleges and universities and the results suggest that the
expanded competencies needed by the accounting profession are not being taught in many
accounting programs.

These findings underscore the need to reform accounting education. They also suggest the
responsibility of the profession itself to encourage and facilitate continuing growth of its practitioners.
If future accounting professionals are to develop the expanded competencies required by the field,
current practitioners and professors must work together to reform both accounting education and the
early employment experience. As urged by the Bedford Report, the "Perspectives” paper, and the
AECC, an emphasis on learning to learn in the new accounting curriculum can begin the process of
expanding competencies and preparing future accountants to continue developing their professional
abilities.

While a member of the AECC, Stark reviewed proposals for funding accounting curriculum change
projects. While each proposal was different, they shared a number of potential outcomes. Stark
prepared the list of desired student outcomes in Figure 1.2 based on an analysis of grant proposals
funded by the AECC.

In this list of desired outcomes, as in the AECC profile of capabilities and the BYU list of
competencies, accounting and business knowledge is only part of what the future accountant is seen



to need. People skills, problem-solving skills, and developing broad perspectives are equally
important Learning to learn also appears as a significant goal of several change projects. The
components of independent learning listed here—motivation, learning skills, information-seeking
skills—reflect the emphases of different programs.

In these lists of desired outcomes and competencies, learning to learn is both stated as a separate
goal and implied in the statements of other goals. Its importance is clear, but the concept itself is not.
There is general agreement that future accounting professionals need to be lifelong, continuing,
independent learners and that accounting programs should help them to become such learners.
However, there is no clear consensus on what constitutes learning to learn, how to know when a
student is doing it, how or when or even if learning to learn can be taught and learned. Accounting
educators want to include learning to learn in their programs, but are uncertain about how to
introduce it into the accounting curriculum.

Consequently, we will review several ways to look at learning to learn and propose a limited working
definition of the concept. We will use this definition in this monograph and will suggest a process of
learning that can readily be introduced into accounting courses and curricula. We propose this
process as the beginning of what must become both for individuals and for the profession a
continuous emphasis on learning.



