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Using cases in all sorts of ways: an example

Most of us use cases, many different types of cases: short ones, long ones, straight-forward, complex, lots of calculations, few calculations.  Moreover, we often use a case in quite different ways to what the author(s) may have originally intended.  The purpose of this teaching note is to provide one example of how the same case has been used in different ways.   Our reference case here is ‘Chemico’ (Wynder 2010), one of the more frequently used items published in the Journal of Accounting Education. 
The original case centred around three manufacturing plants in China.  The performance of the three plants is presented in a balanced scorecard format with actuals and targets provided. Similar to the experimental work of Lipe and Salterio (2000), students are asked to evaluate the performance of the three plants.  A follow-up question asks students to determine the distribution of a $300 000 bonus.   The initial case is excellent for: 
· exploring issues associated with balanced scorecard construction (why these measures?);  
· considering the best way to incorporate environmental measures into the scorecard (Chemico uses an environmental perspective); 
· the existence or otherwise of the common-measure bias problem; and,
·  issues associated with bonus distribution. 

This case works really well in a classroom setting with students acting individually or in groups.  The benefit of groups of course is the within-group-discussion that occurs. 

So, how else have we used this case?  
One example is as part of an assessment task, such as an exam question.  The case is adapted for exam purposes in whatever ways might be necessary such as more information; changing the plants to divisions in different counties.  If the students have not seen the case before, it can be distributed beforehand.  We have used the case in an exam when it has also been used during the semester.  This works quite well; the students are familiar with the case facts but face different questions. 
We have used the case in this way a number of times using different questions/assigned tasks.  Provided below are examples of the different questions we have used for the case in this way:

a. Provide FOUR alternate measures (one in each perspective) to those in the existing BSC.  State which measure is being replaced, the new measure, how it will be calculated and why it should be part of the BSC of Chemico.  A table is provided to guide the formatting of your response.

b. Outline the key challenges associated with developing a bonus system based on BSC performance.  Use the BSC of the Chemico to assist with your explanation.


c. Evaluate EACH of the four (4) Learning and Growth perspective measures used by Chemico.  Provide up to TWO strengths and TWO weaknesses for each. 

d. Explain the role of the Learning and Growth perspective in a Balanced Scorecard.  Evaluate the effectiveness of Chemico’s Learning and growth perspective measures as a group to support your explanation.
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