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We value the contributions of POF and commit to applying these principles with integrity consistent with the 

legitimate role of a higher education institution. We will develop and implement institutional policies, procedures, 

training, and internal reporting structures that ensure fidelity to these principles throughout our organization. We 

believe applying these practices will achieve a more effective environment for education, research, and service. 

Accordingly, we will provide opportunities for POF to do the following:

• Teach both undergraduate- and master’s-level courses consistent with their expertise

• Participate and lead as members and chairs of department and program committees

• Be considered for department teaching, research, and service awards on an equal basis with TTF

• Actively participate in department faculty meetings, including, as applicable, voting on program/department 

matters (other than those related to promotion and tenure and doctoral programs)

• Participate in established orientation programs

• Be offered multiyear contracts when allowable by existing policy and legal parameters and consistent with 

other faculty• Receive resources and support (e.g., technology, office space, travel funds for conferences/workshops and 

other faculty development opportunities) on par with tenured and TTF

• Have position titles and promotion structures consistent with the institution’s mission 

• Contribute to the development of academic research consistent with their expertise

Further, we will advocate for integrating POF at college and university levels with opportunities to do the following: 

• Participate as members of and chair college and university committees

• Be eligible to receive college and university teaching, research, and service awards

• Serve as faculty advisors for student organizations

We will be transparent in our implementation of these principles, provide information that demonstrates publicly our 

commitment to them, and encourage and support other institutions to implement these principles. 

Adopt the Principles

To adopt these principles for integrating POF, visit www.pathwayscommission.org and indicate your intention to begin 

implementation and abide by the articulated principles. You are encouraged to indicate on your institution website 

your adherence to the principles and, on an ongoing basis, to reevaluate and ensure compliance with the principles, 

making any necessary adjustments to meet its spirit and principles. Questions about this effort can be sent to Mimi 

Janotka at mimi.janotka@aaahq.org.
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Implementing the Recommendations of  
the Pathways Commission: Year Three 
The 2015 American Accounting Association Annual Meeting in Chicago marks the end of our third year of 
focused implementation of the recommendations from the 2012 Pathways Commission report, Charting a 
National Strategy for the Next Generation of Accountants. As we have done at the end of the previous two 
years, we have prepared this summary report to update all interested stakeholders on the progress of our 
implementation efforts.  

Implementation efforts during this past year have been just as robust and filled with success as each 
of the previous two years. We are proud to report that significant progress has been made in every 
recommendation area from the original report. Successful implementation has been driven by two critical 
components: the tireless efforts of more than 130 volunteers and the willingness of faculty, practitioners, 
program chairs, deans, and a host of other stakeholders to participate in strengthening accounting education 
for future generations.  

However, success ultimately will be measured not only by what has been accomplished during this 
concentrated three-year period, but also by ongoing efforts to continuously identify challenges and develop 
innovative actions to address these challenges and an ongoing commitment by all stakeholders to maintain 
the momentum toward strengthening the learned profession of accounting.  

The following are a few highlights of the extensive activities you will find in this year’s report. These activities 
represent significant accomplishments this year and, in some cases, the conclusion of activities initiated in 
earlier years:

•	 All of the recommendations intended to bring the academic and practice communities closer 
together saw progress this year. Of particular note was the adoption, at the time of this report, by 
19 accounting programs and/or colleges of business of a set of guiding principles for the recognition 
and deployment of professional oriented faculty (POF). Additionally, a webcast about how to make 
the transition from practice to the academy was held during spring 2015 to which more than 1,000 
practitioners from all aspects of the accounting profession listened.

•	 Further examination of the impediments to unlocking doctoral-level education reported last year has 
helped to fuel a more robust discussion of not only doctoral-level accounting education challenges, 
but also greater exploration into alternative terminal degree programs.

•	 This year, the American Accounting Association (AAA) announced the launch of a new Center for 
Advancing Accounting Education, which will embrace the significant implementation work from 
Recommendation Group #3 and become the driving force to implement greater recognition of 
quality teaching.

•	 Tackling the recommendations and questions surrounding curriculum development and pedagogy was 
a very significant undertaking. Undaunted, the recommendation leaders and task force participants 
moved far ther than originally envisioned in such a short period and have released a major set 
of curriculum and pedagogy concepts for fur ther input and evaluation. This effort, along with the 
companion evaluation of the role of technology, will produce a spirited dialogue and positive change.

•	 Last year, we reported on the release of a new “Vision Model” to be woven into the first exposure to 
accounting, no matter where that occurs. Faculty and even textbook publishers’ acceptance has been 
accounting education’s equivalent of a viral sensation.  
 



•	 We continued our dialogue with the College Board to launch a high school accounting 
advanced placement course. Although there has been progress, we are not yet assured that this 
recommendation can become a reality—stay tuned.

•	 The quest for better data on faculty supply and demand resulted in a major study this year, and there 
are plans for ongoing research in this critical area.

The detailed discussion of implementation activities in the original Pathways Commission Report (2012) 
described an implementation structure and approach for an initial three-year period. At that time, we also 
called for a comprehensive review of progress during the third year of implementation to identify how 
best to sustain the initial implementation success. The recommendation leaders, co-chairs, and sponsor 
representatives completed that review this year and have already begun to implement changes in the 
structure for an even more sustainable effort. Please see the last section of this report in which we discuss 
plans already underway to transition implementation efforts.

As we reflect on these past three years of activity, each participant could probably identify some additional 
activity that we wish we could have explored further or launched. That is perhaps the nature of these types 
of major introspective studies and implementation efforts. In reality, when we reflect back on the discussion 
of the impediments to implementation at the very beginning of this project, we hope you will agree that 
the effort expended has resulted in a significant accumulation of meaningful enhancements to accounting 
higher education—both for now and for the future. However, none of us should rest for long as we all realize 
improvement is a constant process that requires continued vigilance to identify emerging challenges and 
efforts to move toward new and better outcomes.    

As the co-chairs of this implementation effort, we are proud to have participated with so many talented and 
dedicated volunteers on this journey. The recommendation leaders and task force members made time in 
their already challenging schedules to lend their expertise and perspectives to this important undertaking. 
The sponsoring organizations and their representatives have never wavered in their support. We hope that 
together we have all helped to chart new pathways for accounting higher education for future generations of 
students who will enter the accounting profession. Thank you for the opportunity and privilege to have been 
a part of this effort.      

Respectfully submitted by the Pathways Commission Co-Chairs, 
William Ezzell, Deloitte LLP (Partner, retired)  
Mark Higgins, Dean, John Cook School of Business, Saint Louis 
University   
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The following sections summarize the more significant implementation activities and accomplishments 
during the third year of focused efforts to implement each of the recommendations of the original Pathways 
Commission Report. Future implementation efforts can be monitored on the Pathways Commission website 
at www.pathwayscommission.org.

Recommendation #1

Build a learned profession for the future by purposeful integration of accounting research, 
education, and practice for students, accounting practitioners, and educators.

Integrate Professionally Oriented Faculty (POF) as Valued Members of the Faculty

After developing the POF Integration Principles, the primary focus this year was to spread the word about the 
Principles and recruit accounting programs to endorse them. The Pathways Commission made four presentations 
in the spring at the Accounting Programs Leadership Group (APLG), the AACSB Deans Conference in February, 
the AAA Southeast Regional meeting in April, and the Business Professors Conference at Drexel University 
in May—each presentation had more than 75 people in attendance. The deans were very positive toward 
the POF initiative, so the task force is planning to send a letter with the POF report to department chairs 
and deans encouraging their support. Posters will be on display at the AAA Annual Meeting celebrating the 
accounting departments and/or schools that have endorsed the Principles as well as information on whom to 
contact for additional information on how more schools can endorse the Principles. 

Going forward, the goal is to recruit 100 accounting programs or colleges to subscribe to the Principles by 
the 2016 AAA Annual Meeting. To help programs implement the Principles, the task force is developing an 
FAQ implementation guide that fur ther provides examples of ways to implement each principle and answers 
to questions concerning each of the principles. Three ar ticles have been written and accepted for publication 
that will continue to spread the word about the benefits of accounting programs adopting the POF Integration 
Principles. 

Develop a Process to Identify, Attract, and Develop Professionally Oriented Faculty

Among the large firms, each has developed its own method for guiding and advising its professionals in pursuing 
an academic career based on their current role within the firm, and those processes likely will remain unchanged. 
To deliver the message to the broader accounting profession about attracting professionally oriented faculty 
into the academy, a webinar was delivered May 13, 2015. More than 1,000 people participated in the webinar 
to learn more about opportunities for POF. Utilizing the AICPA teleconference facilities and working with 
representatives from the AICPA, IMA, IIA, AGA, and the Big 4 firms, Pathways Recommendation Leader Scott 
Showalter moderated the webinar, which included the following professionally oriented faculty: Richard R. Clune, 
Jr. (Associate Director, School of Accountancy, Kennesaw State University); Marvin M. Phaup (Professorial Lecturer 
and Research Scholar, The George Washington University); Frank K. Ross (Visiting Professor of Accounting, 
Howard University); Cynthia E. Tessien (Reznick Group Faculty Fellow and Professor of Practice, Wake Forest 
University); and Samuel C. Weaver (Professor of Practice, Lehigh University). The webinar was recorded and is 
available for viewing via the Pathways Commission website (www.pathwayscommission.org). The panelists 
received more than 240 questions, many of which were addressed during the webcast. The questions will be 
adapted into a FAQ document and analyzed for topics to support a future webcast.
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Widely Disseminate Practice-Relevant Academic Research to Practice

The task force has been reaching out to leaders of the Sections of the AAA to create opportunities to highlight 
research relevant to practice. The American Taxation Association (ATA) has created a Research Dissemination 
Task Force and is working with The Tax Advisor to develop a method of outreach for academic research available 
for practitioners. The task force continues to work with the AICPA to establish in the Journal of Accountancy 
a quarterly “Highlights of Research” section that provides insights into academic research with practice impact. 
The task force is currently working with another AAA Section to develop an outlet for academic research and 
plans to continue to work with other Sections to align with practitioner journals and other publication outlets.

Increase Faculty–Practitioner Engagement on Relevant Current Issues

During the year, two other AAA Sections adopted the “boot camp” model similar to the AAA Auditing Section 
Educator Boot Camp Program. This educator–practitioner workshop model enables faculty to incorporate 
current practice issues into accounting classes and research. The ATA held a one-day Teaching and Curriculum 
Conference preceding its mid-year meeting in February, and the afternoon session was devoted to interactive 
discussions between faculty and practitioners from five accounting firms. An advisory board of educators 
and practitioners planned the program, and KPMG was the sponsoring firm. The Section intends to continue 
programs of this nature.

The Accounting Information Systems (AIS) Section scheduled a one-day boot camp for August 7, 2015, in 
Chicago preceding the AAA Annual Meeting. The Section’s planning committee has been seeking input from 
the firms on AIS topics for discussion. EY will sponsor this program. The Management Accounting Section has 
agreed to schedule a boot camp during academic year 2015–2016. Deloitte has agreed to be the sponsoring 
firm for this program. Additional accounting firms to sponsor boot camps have been recruited with the intent 
to identify additional AAA Sections to develop and launch boot camps.

In working to create additional boot camps, the task force observed that the large accounting firms already 
provide a range of programs and opportunities that expose faculty to the practice environment. These 
opportunities vary in length and accessibility. An Inventory of Resources by the Large Firms summarizes these 
resources, which are available to all faculty. The document is posted on the Pathways Commission website.
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Recommendation #2
Develop mechanisms to meet future demand for faculty by unlocking doctoral education via flexible 
pedagogies in existing programs and by exploring alternative pathways to terminal degrees that align 
with institutional missions and accounting education and research goals.
Traditional Doctoral Programs
Attracting well-qualified candidates to pursue doctoral education was a focus of several of the recommendations. 
One recommendation was for the AAA to develop a web page discussing academic careers and providing reference 
materials about programs. The web page would allow directors of PhD programs to refer interested potential PhD 
applicants to an information source that would allow them to better understand what obtaining a PhD involves, the 
types of support provided by schools during a doctoral program, what an academic career involves, and the starting 
salary range by school type as well as other compensation information as gathered through Recommendation #6. It 
also might contain short videos by leading faculty about their research. A new PhD program–focused page is being 
developed by the AAA in preparation for the 2015 Annual Meeting. Once in place it can be expanded to address both 
traditional and non-traditional doctoral programs. 
The task force also encouraged the AICPA to continue, in some form, the very successful Accounting Doctoral Scholars 
Program. This program has led to an increase in high-quality, well-informed auditing and tax applicants to PhD programs—
more so in audit than tax, but nevertheless, both areas benefited greatly from the increased number of candidates, who 
are just now hitting the market. The task force also examined the impact that the AAA/University of Miami “Rookie Camp” 
is having on job placement. Since its inception, this job fair has grown from 96 participants in 2011 to 162 in 2014. The job 
seekers now exceed the number of schools sending faculty to recruit the candidates. These numbers appear consistent with 
a point made by the Task Force Report last year, that the top private and public schools are satisfying their faculty needs, and 
it is the non–PhD granting schools that struggle to hire PhD-qualified faculty because of a continuing supply shortage.  
Non-Traditional Doctoral Programs
Non-traditional doctoral education in accounting is continuing to gain traction, and the number of non-traditional programs 
and interest in creating such programs both appear to be on the rise. The task force has noted that graduates have been 
moving into tenure-track faculty positions in AACSB-accredited regional universities. For example, recent DBA graduates 
have gone into tenure-track positions at Middle Tennessee State University, University of Tennessee at Chattanooga, 
University of Scranton, Columbus State University, Tennessee Tech, and the University of South Alabama. Other students 
have gone on to take or will be taking positions as visiting or clinical professors at Auburn University, Clemson University, 
and Colorado State University. Another observation is that non-traditional graduates are publishing in AAA journals and 
similar outlets. For example, recent graduates have publications or forthcoming pieces in such journals as Accounting 
Horizons, Journal of Accounting and Public Policy, Journal of Business Ethics, International Journal of Auditing, Journal of 
Accounting Education, and Current Issues in Auditing, among many others. 
Despite the positive developments discussed above, in the coming years, the task force expects some degree of market 
shakeout. Some schools may conclude that non-traditional programs are not a good fit for their faculty or are too difficult 
to run, or they may not have sufficient student demand. Others institutions may struggle with offering both a traditional 
PhD and a non-traditional doctorate. Another challenge for institutions with both traditional and non-traditional programs 
will be how graduate program faculty members allocate their time between the programs or whether they will spend their 
time only on one program. This is one of the many “internal competitions” that departments will face in a time of scarce 
resources. The task force also expects some potential for different tuition price points in accounting versus management or 
marketing. It is possible that some programs may seek to separate the accounting track into a different degree to allow for 
higher tuition than the management or marketing fields can support. It appears that higher starting salaries for accounting 
faculty can allow for higher doctoral tuition in accounting. It will be important to continue to monitor developments in the 
non-traditional doctoral accounting market and to leverage continuing efforts by the AACSB to track and provide leadership 
in this area. The task force remains optimistic that non-traditional doctoral education can provide qualified new entrants to 
the academic accounting labor market. However, offering such programs is not easy and certainly will not work in all settings, 
nor should it be assumed that all non-traditional programs have academic career preparation as their primary aim.
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Recommendation #3
Reform accounting education so that teaching is respected and rewarded as a critical component 
in achieving each institution’s mission.
Last year’s implementation report and a companion report focused on this recommendation, calling for the AAA 
to create a National Center for Accounting Education Excellence. This occurred in March with the creation of The 
Center for Advancing Accounting Education. In addition to providing input on the creation of this center, the principal 
activity of the task force this year was a survey on Teaching Quality and Teaching Rewards. This survey incorporated 
the prior work done by the task force, which included developing a description of high-quality teaching that includes 
both necessary resources and learning outcomes, and the development of the concept of teaching portfolios 
that could serve as parallels to the more common research portfolios that are currently widely used in high-
stakes decisions, such as promotions and the granting of tenure. The teaching survey was circulated electronically 
to all department chairs, directors, and deans of AACSB accounting accredited programs. One hundred thirty-four 
responses were received, and those responses have been summarized. Substantial information about the following 
elements of the educational process is classified as follows:

•	 Relative accounting course class sizes
•	 Faculty teaching loads 
•	 Various elements of technology available to students both inside and outside the classroom
•	 The availability of teaching-enhancement programs on campus
•	 Support for faculty obtaining continuing education in off-campus settings
•	 Resources devoted to high-quality teaching, including travel, teaching and grading assistants, clerical, and 

other forms of support
•	 Whether quality of teaching is evaluated for purposes of compensation adjustments (e.g., merit increases)
•	 Bases for evaluating teaching quality
•	 Existence of teaching awards or other recognition techniques at various levels of colleges and universities
•	 Use of teaching portfolios, including instances in which such portfolios are used (e.g., annual performance 

evaluations, tenure and promotion decisions) and the importance of portfolios
•	 Contents of teaching portfolios (e.g., faculty member statement of teaching philosophy, use of specific 

methods, development of education materials)
•	 Reasons why teaching portfolios are not used, including the likelihood of using teaching portfolios in the 

future

In addition to these items, the survey questionnaire sought permission to identify schools that would be willing to 
participate in follow-up activities to identify best practices. A significant number of schools agreed to do so. The task 
force recommends that the nature and use of teaching portfolios in evaluating faculty continue to be examined by 
The Center for Advancing Accounting Education. The task force also believes the information developed through 
the survey can be used to advance the state of knowledge about high-quality teaching and the manner in which 
that goal currently is being supported by colleges and universities. It is also expected that the specific results will be 
disseminated through the Pathways Commission website in a separate report this fall. 
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Recommendation #4
Develop curriculum models, engaging learning resources, and mechanisms for easily sharing 
them as well as enhancing faculty development opportunities in support of sustaining a 
robust curriculum.

The goal to develop model curricula that break away from the silo approach of teaching accounting knowledge by 
“courses” and/or by “chapter” with some inclusion of global, ethics, communication, and technology into a more 
robust, dynamic curriculum that fully integrates the competencies of accounting and business continues. The task 
forces agreed to base their work on the following three premises: (a) The Pathways Commission Vision Model 
is the foundation for integrating all aspects of accounting curriculum and pedagogy, (b) professional judgment is 
the fundamental and essential overarching ability that defines the profession, and (c) professionalism is ideally 
learned throughout the curriculum through a set of multiple reinforcing experiences that transform a student 
by graduation into an accounting generalist. The model as illustrated in Figure 1 shows the career progression of 
an accounting professional from a generalist through the evolving development of professional judgment into 
an experienced practitioner. The application of the Pathways Commission Vision Model provides the relevant 
professional judgment framework, weaving paths for learning competencies to prepare an accounting generalist 
with capabilities across all areas of accounting, including auditing, management, tax, governmental, systems, and 
internal auditing.

Competencies:

Accounting

Broad management

Foundational

Interaction with 
profession

Accounting 
generalist

Accounting 
professional

Experienced 
practitioner

Professional 
judgment used 

in high-
quality 

decision 
making

Figure 1: Career progression and professional judgment through the Pathways Vision Model
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The Knowledge and Pedagogy task force defined learning objectives for an accounting generalist based on 
the career-spanning learning outcomes developed by previous task forces and mapped the defined learning 
objectives to learning levels based on Bloom’s Taxonomy. The learning objectives were reviewed by teams of 
practitioners and academics to determine that they are appropriate and complete for a student star ting a 
career in accounting or pursuing additional education in a specific area of accounting. For example, the task 
force has worked with the joint task force of The Model Tax Curriculum Task Force of the AICPA and American 
Taxation Association Section of the AAA and incorporated their suggestions into the framework. Likewise, the 
Information Systems objectives incorporated the feedback from members of the Technology Task Force and the 
Accounting Information Systems section of the AAA. This task force also continued working on a previous task 
force’s recommendation that interaction with the profession become the “signature pedagogy” in accounting 
using the five criteria for signature pedagogies defined by Lee Schulman (2005, pp. 55–57):

1. Signature pedagogies involve pervasive and routine educational experiences, cutting across topics and 
courses, programs, and institutions.

2. They include “public performances” in the learning environment that remove the “cloak of invisibility” 
that can make it difficult to determine accomplishment of professional skills.

3. Students are held accountable for their work to clients, student peers, faculty, and others.    
4. Students must be active and interactive.
5. These pedagogies are structured for students to experience adaptive anxiety (i.e., VUCA = volatility, 

uncertainty, complexity, and ambiguity) (Slocum, 2013)

The Center for Advancing Accounting Education will continue the work begun by the Pathways Commission, 
engaging the academic and practice communities to share the Vision Model and define effective models for 
curriculum and pedagogy.
The Technology Task Force continued its work on two fronts: how technologies are transforming the educational 
process and what technologies are and should be in the curriculum. As is evident in Figure 2, the Technology Task 
Force is using the Pathways Commission Vision Model as the basis for its work to explain student development 
of skills and knowledge about how information technology is integrated between accounting and business. The 
task force has conducted a series of separate focus groups with academics and practitioners to isolate what 
technology knowledge and skills graduates need to demonstrate when graduating with an accounting degree. 
The focus group study resulted in a top technology list. For some items on the list there was strong consensus 
between practitioner and academic views; for others there was significant disagreement. The task force found 
that accounting programs should integrate knowledge of current and emerging accounting and business 
information technologies throughout the curricula. It continues to investigate the discrepancy gap between 
technology used in practice and technology taught in accounting programs. Furthermore, the Technology Task 
Force continued its work on the intersection of pedagogy and technology: how technologies are transforming 
the way we teach and how students learn.
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INFORMATION SYSTEMS COMPETENCIES
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FIGURE 2: Information systems curriculum integrating Pathways Vision Model 
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Recommendation #5
Improve the ability to attract high-potential, diverse entrants into the profession.
Pathways Commission Vision Model
Since it was developed and presented at the AAA Annual Meeting in August 2013, the Pathways Commission Vision 
Model continues to attract acclaim throughout the academy. It is now the focal point of the work being done on 
developing a framework for the accounting curriculum, and the model has been used as input for other Pathways 
Commission task forces. Through the efforts of Pete and Carolyn Wilson, the AICPA, the executive committee of 
the AAA, Pathways Commission co-chairs and recommendation leaders, and various members of the task force, 
the model has been shared and disseminated to a variety of academic and professional organizations in the United 
States and abroad. During the past academic year, the model has been displayed at a variety of AICPA events, AAA 
section and regional meetings, and the TACTYC meeting. Going forward, it will be important to develop a repository 
of how the Vision Model is being used not only in the initial accounting course, but in other (i.e., systems, tax, auditing) 
accounting courses. The Pathways Commission website and archive will be a gathering point for organizations, 
schools, and individuals to share and link to examples of how they are using the Vision Model.

Advanced Placement Exam
During the past year, the task force has continued its efforts to obtain the College Board’s endorsement of an 
accounting advanced placement high school course. There have been several productive meetings with College Board 
personnel, and additional information has been submitted. One current limiting factor to moving the accounting AP 
course forward is that the College Board is already engaged in evaluating proposed AP courses in engineering and 
computer science. In the meantime, there will be limited opportunity for training high school teachers this summer 
under the existing Accounting Pilot and Bridge program. In June, the College Board accepted our invitation to 
observe an Accounting Pilot and Bridge program in Kentucky. The College Board sent the person who coordinates 
its economics AP courses. Although the feedback from observation of the training was very positive, the dialogue 
with the College Board continues as there are more items to resolve before we can predict a final outcome.
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Recommendation #6

Create mechanisms for collecting, analyzing, and disseminating information about the current 
and future markets for accounting professionals and accounting faculty.

During the current year, this task force was focused on gathering information on the supply and demand of 
accounting professionals and faculty. A survey was distributed to approximately 700 accounting department 
leaders in April 2014. The survey was closed in November 2014 with approximately 110 responses (another 80 
surveys were partially completed but not included in the summary data). A summary of the faculty supply-and-
demand data collected was presented at the Accounting Programs Leadership Group/Federation of Schools of 
Accountancy (APLG/FSA) meeting in February 2015. 
Going forward, it will be important for data collection to continue on an annual (or biannual) basis. However, 
given the low response rate (about 16%), it is likely that the survey was too long. Further evidence is provided 
by the 80 surveys that were only partially completed. As a result, consideration should be given to having more 
surveys of shorter duration—each focused on a specific item.
For example, responses were received from 26 of the 85 doctoral programs in the United States. Although 
the related response rate from these programs (a little over 30%) exceeded that of all programs (about 16%), 
understanding faculty supply is critical for accounting programs. As a result, sending just the portion of the 
2014 survey dealing with doctoral students to PhD program directors should be considered consistent with a 
recommendation from the task force looking at traditional doctoral programs. By targeting the survey to those 
closest to the doctoral programs and limiting the request to data that can be easily compiled, the response 
rate should increase and provide a more robust picture of the supply of accounting PhDs over the next five 
to six years.
Similar approaches could be taken with department chairs and undergraduate and graduate program directors 
(focused short surveys on specific topics of interest). The initial Pathways Commission recommended creating 
and populating a national committee on information needs. This larger data-gathering effort remains important 
and something to be built in future years. In addition, because there are a number of organizations collecting 
information (e.g., AICPA, AACSB, AAA, and NASBA), a method to more efficiently coordinate these data-
collection efforts and share the information would be helpful. Finally, use of alternative data sets (e.g., census 
data) should be used to provide relevant information on supply and demand of accounting professionals and 
faculty, to quantify the value of an accounting degree, and to address other questions relevant to meeting 
Recommendation #6.
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Transitions—New Pathways Ahead

This year’s implementation report and the two prior implementation reports stand as a testament to the 
significant efforts and accomplishments of so many volunteers. However, much remains to be done to fully 
realize the initial goal of a sustainable structure for ongoing changes not only from the recommendations in the 
original report, but also to address new challenges that arise. The original Pathways Commission Report called 
for a review of implementation efforts during the third year following the release of the report. During this 
past year, the recommendation leaders, co-chairs and sponsor representatives undertook such a review and 
have begun a transition that will capitalize on the momentum that has been created during this initial intensive 
implementation period.  
Sustaining the level of effort required to create a sustainable implementation effort needs more than the 
current level of volunteer and financial support. In addition, many of the implementation efforts will require 
fur ther outreach to additional stakeholders. Accordingly, the sponsor representatives have worked with the 
co-chairs and recommendation leaders to develop a transition plan that will continue the current work that is 
underway and provide opportunities for new ideas to germinate and blossom. By August 1, 2015, the existing 
Pathways Commission, along with its co-chairs, recommendation leaders, and task forces, will transition existing 
projects into one of the two initial sponsoring organizations on the basis of the future needs of the activity. 
This movement will provide a more permanent home for each activity and sustain efforts toward Pathways 
recommendations in more permanent structures for future development. 
The website www.pathwayscommission.org will continue to be maintained by the two sponsoring 
organizations as a space for sharing information, maintaining the resources developed by the Pathways 
Commission, and sharing accomplishments across the community working toward the goals identified by 
the Pathways Commission. To ensure continued progress toward the successful implementation of the 
recommendations of the Pathways Commission and to capitalize on the momentum that has been created, the 
AICPA and AAA are transitioning ongoing projects into their respective organizations during the coming year.
Although the Pathways Commission as the structure we know today will cease to exist, it is the intent of the 
sponsor representatives, co-chairs, and recommendation leaders that this is just the beginning of the many 
future improvements to accounting higher education and connectivity to the practice profession that will be 
“Pathways Inspired,” and the spirit of Pathways will live on into the future.

13



Pathways Sponsors, Recommendation Leaders, Task Force Chairs, and 
Members
2012–2015

Representatives of Sponsors, AAA and AICPA
Bruce Behn, University of Tennessee
Randy Fletchall, EY (retired)
George Krull, Grant Thornton LLP (retired)
Tracey Sutherland, AAA
Recommendation Leaders
Susan Crosson, Emory University 
Jon S. Davis, University of Illinois at Urbana-Champaign 
Ellen J. Glazerman, EY Foundation
Sanjay Gupta, Michigan State University 
Dana R. Hermanson, Kennesaw State University 
William W. Holder, University of Southern California
Gail Hoover King, Purdue University at Calumet 
Mark Peecher, University of Illinois at Urbana-Champaign
Terry Shevlin, University of California at Irvine 
D. Scott Showalter, North Carolina State University
Mikel G. Tiller, Indiana University 
Jack E. Wilkerson Jr., Wake Forest University 
Jan R. Williams, University of Tennessee (retired) 
Jim Young, Northern Illinois University 
Task Force Chairs 
Fran Ayres, University of Oklahoma
Cindy Bolt-Lee, The Citadel
Cathleen Burns, Consultant
Guido Geertz, University of Delaware, 
Finley Graves, University of North Texas
Blane Ruschak, KPMG
Susan Wolcott, Wolcott Lynch
Task Force Members 
Bob Allen, University of Utah
Fran Ayres, University of Oklahoma
Tim Bell, University of North Florida
Denny Beresford, University of Georgia
Carol Bishop, Columbus State University
Doug Boyle, University of Scranton 
Marianne Bradford, North Carolina State University 
Frank Buckless, North Carolina State University
Kristy Chernick, Deloitte, LLP
Michael Clement, University of Texas at Austin
Richard Clune, Kennesaw State University
Jim Cook, EY (retired)
John Core, Massachusetts Institute of Technology
Joann David, AICPA
Charles Davis, Baylor University
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Mark DeFond, University of Southern California 
Dan Deines, Kansas State University
Del DeVries, Belmont University
Todd DeZoort, University of Alabama
Tim Eaton, Miami University 
Ann Ebberts, AGA
Glenda Eichman, Manhattan, KS High School
Howard Engle, Illinois/Deloitte
Jim Fuehrmeyer, Notre Dame University
Kurt Gardner, AAA
Steve Glover, Brigham Young University 
Penny Gold, Kentucky Society of CPAs
David Greene, Indiana University
Madge Gregg, Hoover High School, AL 
Nina Guthrie, Grant Thornton LLP
Sue Haka, Michigan State University
John Hepp, Grant Thornton LLP
Barbara Hopkins, Northern Virginia Community College
Juliane Iannarelli, AACSB
Mimi Janotka, AAA
Kathryn Jervis, University of Rhode Island
Sara Kern, Gonzaga University School of Business Administration
Leslie Knowlton, Deloitte
Lisa Koonce, University of Texas at Austin
Jane Kubasik, 114th Partnership 
Maunda Land, Institute of Internal Auditors
Raef Lawson, Institute of Management Accountants
Magarita Lenk, Colorado State University
Sam Leno, Boston Scientific
Steve Matzke, AICPA
Lillian Mills, University of Texas at Austin
Sherry Mills, New Mexico State University
Laura Mills-Lewis, EY 
David Moss, Citigroup
Lisa Nichols, Deloitte, LLP
Tracie Nobles, Austin Community College
Ed O’Donnell, Southern Illinois University 
Julie Peters, PwC 
Kathy Petroni, Michigan State University
Marvin Phaup, George Washington University
Susan Pierce, AICPA
James Powell, KPMG
Robyn Raschke, University of Nevada – Las Vegas
Shelley Rhoades-Catanach, Villanova University
Kevin Roach, Texas A&M
Dan Roam, Digital Roam
Frank Ross, Howard University
Jane Rubin, Educational Strategies Co.
Tim Rupert, Northeastern University 
Bea Sanders, KPMG
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Mark Schneider, Johnson & Johnson
Caren Scoropanos, KPMG
Divesh Sharma, Kennesaw State University
Kathleen Shoztic, Deloitte, LLP
Julie Smith David, American Accounting Association
Mark Solimon, University of Southern California
Brian Sommer, Vital Analysis
Mary Stone, University of Alabama
Tracey Sutherland, American Accounting Association
Monte Swain, Brigham Young University
Cynthia Tessien, Wake Forest University
Melanie Thompson, Texas Lutheran University
Jerry Trapnel, AACSB
Sylvia Ulrich, EY
Suzanne Viele, Johnson & Johnson
Samuel Weaver, Lehigh University
Steve Wells, Western Kentucky University
Tim West, Northern Illinois University
Carolyn Wilson, Boston College
Pete Wilson, Boston College
Yi-Jing Wu, Case Western University
Aleksandra Zimmerman, Case Western University

Other Reports by the Pathways Commission 
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Pathways Commission. (August, 2014). Implementing the Recommendations of the Pathways Commission: Year 2. 
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Pathways Commission. (June, 2014). How Integrating Professionally Oriented Faculty Enhances an Institution’s Mission.
Pathways Commission. (June, 2014). Proposal for a National Center for Accounting Education Excellence.
Pathways Commission. (August, 2013). The Pathways Commission: Implementing Recommendations for the Future of 

Accounting Education: The First Year Update.  
Pathways Commission. (July, 2012). The Pathways Commission: Charting a National Strategy for the Next Generation of 

Accountants. 
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